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The Institute of Museum and Library Services is the primary source of federal support for 

the nation’s 123,000 libraries and 17,500 museums. The Institute's mission is to create 

strong libraries and museums that connect people to information and ideas.  



Project Purpose 

• Investigate an analytic rubric approach to 
information literacy assessment in higher 
education 

• Develop: 
– A suite of information literacy rubrics 

– A model of analyzing scores (reliability & validity) 

– Training materials for training/norming/scoring 

– Indicators of rater expertise 

– Website to disseminate assessment results & 
information about teaching/learning improvements 
as a consequence of rubric assessment 



We want to learn… 

• How can rubric assessment be used to 
improve IL instruction and services?  

• Can librarians & disciplinary faculty use IL 
rubrics to provide valid & reliable scores of 
student learning?  

• What skills/characteristics do librarians & 
faculty need to produce valid & reliable 
scores using IL rubrics?  

• What training materials do librarians & faculty 
need to acquire these skills/characteristics?  

 



Performance 
Assessments 

Tests Surveys 

Other Information Literacy 

Assessment Approaches 

Without rubrics, performance 
assessments sometimes lack 

interrater reliability.   

Without reliability, open to validity 
problems too. 



 VALUE Rubric for  

Information Literacy 

Capstone 

4 

Milestones 

3   2 

Benchmark 

1 

Determine the Extent of 

Information Needed 

Effectively defines the scope of 

the research question or thesis. 

Effectively determines key 

concepts. Types of information 

(sources) selected directly relate 

to concepts or answer research 

question. 

Defines the scope of the 

research question or thesis 

completely. Can determine key 

concepts. Types of information 

(sources) selected relate to 

concepts or answer research 

question. 

Defines the scope of the 

research question or thesis 

incompletely (parts are missing, 

remains too broad or too narrow, 

etc.). Can determine key 

concepts. Types of information 

(sources) selected partially relate 

to concepts or answer research 

question. 

Has difficulty defining the scope 

of the research question or 

thesis. Has difficulty determining 

key concepts. Types of 

information (sources) selected do 

not relate to concepts or answer 

research question. 

Access the Needed Information Accesses information using 

effective, well-designed search 

strategies and most appropriate 

information sources. 

Accesses information using 

variety of search strategies and 

some relevant information 

sources. Demonstrates ability to 

refine search. 

Accesses information using 

simple search strategies, 

retrieves information from limited 

and similar sources. 

Accesses information randomly, 

retrieves information that lacks 

relevance and quality.  

Evaluate Information and its 

Sources Critically 

Thoroughly (systematically and 

methodically) analyzes own and 

others' assumptions and carefully 

evaluates the relevance of 

contexts when presenting a 

position. 

Identifies own and others' 

assumptions and several relevant 

contexts when presenting a 

position. 

Questions some assumptions.  

Identifies several relevant 

contexts when presenting a 

position. May be more aware of 

others' assumptions than one's 

own (or vice versa). 

Shows an emerging awareness 

of present assumptions 

(sometimes labels assertions as 

assumptions).  Begins to identify 

some contexts when presenting a 

position. 

Use  Information Effectively to 

Accomplish a Specific Purpose 

Communicates, organizes and 

synthesizes information from 

sources to fully achieve a specific 

purpose, with clarity and depth 

Communicates, organizes and 

synthesizes information from 

sources.  Intended purpose is 

achieved. 

Communicates and organizes 

information from sources. The 

information is not yet 

synthesized, so the intended 

purpose is not fully achieved. 

Communicates information from 

sources. The information is 

fragmented and/or used 

inappropriately (misquoted, taken 

out of context, or incorrectly 

paraphrased, etc.), so the 

intended purpose is not achieved. 

Access and Use Information 

Ethically and Legally 

Students use correctly all of the 

following information use 

strategies (use of citations and 

references; choice of 

paraphrasing, summary, or 

quoting; using information in 

ways that are true to original 

context; distinguishing between 

common knowledge and ideas 

requiring attribution) and 

demonstrate a full understanding 

of the ethical and legal 

restrictions on the use of 

published, confidential, and/or 

proprietary information. 

Students use correctly three of 

the following information use 

strategies (use of citations and 

references; choice of 

paraphrasing, summary, or 

quoting; using information in 

ways that are true to original 

context; distinguishing between 

common knowledge and ideas 

requiring attribution) and 

demonstrates a full 

understanding of the ethical and 

legal restrictions on the use of 

published, confidential, and/or 

proprietary information. 

Students use correctly two of the 

following information use 

strategies (use of citations and 

references; choice of 

paraphrasing, summary, or 

quoting; using information in 

ways that are true to original 

context; distinguishing between 

common knowledge and ideas 

requiring attribution) and 

demonstrates a full 

understanding of the ethical and 

legal restrictions on the use of 

published, confidential, and/or 

proprietary information. 

Students use correctly one of the 

following information use 

strategies (use of citations and 

references; choice of 

paraphrasing, summary, or 

quoting; using information in 

ways that are true to original 

context; distinguishing between 

common knowledge and ideas 

requiring attribution) and 

demonstrates a full 

understanding of the ethical and 

legal restrictions on the use of 

published, confidential, and/or 

proprietary information. 



VALUE Info Lit Rubric 

• Strengths 

– ACRL Standards 

– Basis for conversation 

– Demonstrates need for “in progress” 
assessments 

• Challenges 

– Inconsistent wording across performance levels 

– Performance levels not mutually exclusive 

– Specific details needed for scoring student work 
omitted 



Adapting for Specific Contexts 



2010-2011 

The 1st Five Institutions 

• 5 “lead” librarians met for intensive rubric 
training and developed draft rubric 
customized for their institution. 

• Lead librarians secured examples of 
student work (100+ x 5 = 500+) and raters 
(10 x 5 = 50). 

• PI visited each campus to lead rubric 
revision, norming, scoring. 

• Analysis completed. 



Example Collaboration 

• Library instruction team and Eng 102, First 

Year Composition 

 

• Annotated Bibliography assignment 

 

• Rubric - Evaluates Information and its 

Sources Critically & Access the Needed 

Information  



Example Collaboration 

• Health Sciences Library Liaison and 2 

courses 

– Nursing 3000, Professional Nursing 

– Pharmacy 6160, Drug Informatics  

 

• Assignment – Search CINAHL/Medline 

 

• Rubric - Access the Needed Information  



Successful Campus Collaborations 

• Start with established partners, existing 
librarian/disciplinary faculty collaborations 

• Evaluate a skill relevant to many campus 
partners (ex. use information legally and 
ethically) 

• Include those who can help disseminate 
results and promote IL assessment efforts 
across campus 

• Meet with stakeholders regularly to review 
and improve assignment and rubric 

 



Collaboration Challenges 

• Embedding IL instruction and a shared 

assignment across multiple sections 

• Time Constraints  

• Grading- Librarian or Faculty? 

• Norming the rubrics 



Rubric Norming Process 

1. Think aloud through scoring several examples. 

2. Ask raters to independently score a set of examples that reflects the 

range of services libraries produce. 

3. Bring raters together to review their scores to identify patterns of 

consistent and inconsistent scores.   

4. Discuss and then reconcile inconsistent scores. 

5. Repeat the process of independent scoring on a new set of 

examples. 

6. Again, bring all raters together to review their scores to identify 

patterns of consistent and inconsistent scores. 

7. Discuss and then reconcile inconsistent scores. This process is 

repeated until raters reach consensus about applying the scoring 

rubric. Ordinarily, two to three of these sessions calibrate raters’ 

responses. 



Mini-exercise: 

From Holistic to Analytic…   

• Aim: develop strategies for adapting holistic 
rubrics into analytic rubrics for your own 
institutional context. 

 

• Use ‘Evaluate Information and its Sources 
Critically’ row on IL VALUE rubric. 

 

• Brainstorm how you would break this row 
down into multiple facets (10 minutes) 



Small & Large Group Discussions 

At your tables, please discuss the following 
questions (5 minutes): 

• What was hard or easy about moving from 
the holistic rubric into an analytic rubric? 

• How would you do this work at your own 
institution? 

– Who would be involved? 

– What would the adaptation process look like? 

– What benefits or barriers can you envision in 
doing this work at your own institution? 

 



A closer look at our rubrics… 













“Closing the Loop” Survey 

 



All institutions report  

improved teaching. 

Closing the Loop - RAILS. (n.d.). Retrieved February 16, 2012, from http://railsontrack.info/loop.aspx 



All institutions report increased 

assessment activity. 

Closing the Loop - RAILS. (n.d.). Retrieved February 16, 2012, from http://railsontrack.info/loop.aspx 



And more… 

• 5 of 5 are disseminating results via 
publications/presentations locally and 
nationally. 

• 3 of 5 document more collaboration with 
institutional colleagues (faculty, staff, 
administration, co-curricular 
professionals). 

• 2 of 5 are developing add-on research 
projects. 

 



Questions? 
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