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Morning Agenda

ÅIntroduction & definitions

ÅPurposes of student learning assessment

ÅOptions for assessing student learning

ÅSelecting among assessment options

ÅPerformance measures

ïDefinition & examples

ïStrengths & limitations

ÅRubrics

ïDefinition & examples

ïStrengths & limitations



Definitions
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Why should I 

assess student learning?
ÅTo respond to calls for accountability

ÅTo participate in accreditation processes

ÅTo inform decision-making regarding program

structure/performance

ÅTo improve teaching skills 

ÅTo improve student learning

http://www.iconbazaar.com/stars/2star1b.gif
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One Perspective

ÅTake an educational research or action 

research perspective.

ïFocus: impact & improvement 

ïApplication: decision-making

ïAccountability: accreditation, answering to 

stakeholders

ïFocus is NOT on ñcausationò
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Focus on Academic Success

ÅNot librariansô instruction skills

ÅNot studentsô satisfaction levels

ÅApplicable standards

ïInformation Literacy Competency Standards for 

Higher Education

ïObjectives for Information Literacy Instruction: A 

Model Statement for Academic Librarians

ïNew AASL Standards
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Tools

ÅSelf report

ïFocus groups, interviews, surveys

ÅTests

ïSAILS, ILT, Bay Area Community Colleges, etc.

ÅPerformance assessments

ïPaper citation analysis, portfolios, sketch maps, 
iSkills, etc.

ÅRubrics

ïUsed to measure performances or products that 
demonstrate student learning



Self Report
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Self Report

ÅDefined

ïAsk students to estimate their learning

ïTypical methods: survey, interview, focus group

ÅBenefits

ïCapture studentsô assessment of their learning

ïConveyed in student language

ÅLimitations

ïDo not assess actual learning

ïSkilled students underestimate learning

ïUnskilled students overestimate learning



Tests
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Tests Defined

ÅAre primarily multiple choice in format

ÅStrive for objectivity

ÅGrounded in early behaviorist educational 

theory
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Tests ïBenefits, 1 of 2

Learning

ÅMeasure acquisition of facts

Data

ÅAre easy and inexpensive to score

ÅProvide data in numerical form

ÅCollect a lot of data quickly

ÅTend to have high predictive validity with GPA or 
standardized tests scores

ÅCan be made highly reliable (by making them longer)

ÅCan be easily used to make pre/post comparisons

ÅCan be easily used to compare groups of students
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Tests ïBenefits, 2 of 2

If locally developedé

ÅHelp librarians learn what they want to know about student 
skills

ÅAre adapted to local learning goals and students

ÅCan be locally graded and interpretation of results can be 
controlled

If non-locally developedé

ÅCan be implemented quickly

ÅReduce staff time required for development and scoring

Other

ÅAre widely accepted by the general public
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Tests ïLimitations, 1 of  2

Learning

ÅMeasure recognition rather than recall

ÅReward guessing

ÅInclude oversimplifications

ÅDo not test higher-level thinking skills

ÅDo not measure complex behavior or 
ñauthenticò performances

ÅDo not facilitate learning through assessment
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Tests ïLimitations, 2 of  2

Data

ÅMay be designed to create ñscore spreadò

ÅMay be used as ñhigh stakesò tests

If locally developedé

ÅMay be difficult to construct and analyze

ÅRequire leadership and expertise in 
measurement

ÅMay not be useful for external comparisons



Purposes
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Choosing the Right Tool 

PURPOSE
ÅWhy are we conducting this 

assessment?

ÅAre we conducting assessment to 

respond to calls for accountability?

ÅAre we conducting assessment to 

strengthen instructional program 

performance?

ÅAre we conducting assessment to 

improve student learning?

ÅAre we conducting assessment for 

a formative or summative purpose?Article forthcoming by 

Megan Oakleaf

& Neal Kaske
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Choosing the Right Tool

STAKEHOLDER NEEDS

ÅWho are the stakeholders of 
this assessment effort?

ÅAre our stakeholders 
internal, external, or both?

ÅWill our audience prefer 
qualitative or quantitative 
data?  Will they have other 
data preferences?
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Choosing the Right Tool 

WHAT YOU WANT TO KNOW

ÅWill the assessment establish a baseline?

ÅWill the assessment reveal new information?

ÅWill the assessment be trustworthy and 

accurate?

ïWill the assessment produce reliable results?

ïWill the assessment produce valid results?

ÅDoes the nature of the assessment data 

(qualitative or quantitative) match stakeholder 

needs?
Article forthcoming by Megan Oakleaf & Neal Kaske
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Choosing the Right Tool 

COST

ÅWhat time costs will we incur?

ÅWhat financial costs will we 

incur?

ÅWhat personnel costs will we 

incur?

ÅWill these costs be initial or 

continuing?

Article forthcoming by Megan Oakleaf & Neal Kaske
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Choosing the Right Tool

INSTITUTIONAL ISSUES

ÅWill the assessment support the 

goals of the overall institution?

ÅHow will the assessment results 

be used by the overall 

institution?

ÅHow might the assessment be 

used in a negative way against 

the library instruction program?

Article forthcoming by Megan Oakleaf & Neal Kaske



Large-Scale vs. Classroom Assessment

Large-Scale Assessment

ÅFormal 

ÅObjective

ÅTime efficient

ÅCost efficient

ÅCentrally processed

ÅReduced to single scores

ÅNot focused on 
diagnosing and targeting 
needs of individual 
learners

ÅPolitically charged

ÅDesigned to support 
program decision-making

Classroom Assessment

ÅInformal

ÅLocally developed, scored, & 
interpreted

ÅIncludes instructionally 
valuable tasks

ÅShows short-term changes in 
student learning

ÅProvides feedback to students

ÅUseful for making changes to 
curricula/activities/assignments

ÅConducted in a trusting 
environment

ÅDesigned to support instruction

Lorrie Shepard



Performance 

Measures
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Performance Assessments Defined

ÅFocus on studentsô tasks or products/artifacts 
of those tasks

ÅSimulate real life application of skills, not drills

ÅStrive for contextualization & authenticity

ÅGrounded in constructivist, motivational, and 
ñassessment for learningò theory
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