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Definitions




Why should |
assess student learning?

A To respond to calls for accountability
A To participate in accreditation processes

A To inform decision-making regarding program
structure/performance

A To improve teaching skills
A To improve student learning ¥
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One Perspective

A Take an educational research or action
research perspective.
I Focus: impact & improvement
I Application: decision-making
I Accountabllity: accreditation, answering to
stakeholders

IlTFocus 1 s NOT on nNncausat
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Focus on Academic Success

ANot | i brarianso instr
ANot studentsodd satisfa

A Applicable standards

I Information Literacy Competency Standards for
Higher Education

I Objectives for Information Literacy Instruction: A
Model Statement for Academic Librarians

I New AASL Standards
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Tools

A Self report
I Focus groups, interviews, surveys
A Tests
I SAILS, ILT, Bay Area Community Colleges, etc.

A Performance assessments

I Paper citation analysis, portfolios, sketch maps,
ISkills, etc.

A Rubrics

I Used to measure performances or products that
demonstrate student learning
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Self Report

A Defined

I Ask students to estimate their learning
I Typical methods: survey, interview, focus group

A Benefits
I Capture studentsoOoO assessIr
I Conveyed in student language

A Limitations
I Do not assess actual learning

I Skilled students underestimate learning
I Unskilled students overestimate learning
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Tests Defined

A Are primarily multiple choice in format
A Strive for objectivity
A Grounded in early behaviorist educational

theory
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Tests T Benefits, 1 of 2

Learning

A Measure acquisition of facts

Data

A Are easy and inexpensive to score
A Provide data in numerical form

A Collect a lot of data quickly

A Tend to have high predictive validity with GPA or
standardized tests scores

A Can be made highly reliable (by making them longer)
A Can be easily used to make pre/post comparisons
A Can be easily used to compare groups of students
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Tests 1 Benefits, 2 of 2

Iflocallydevel opedeé

A Help librarians learn what they want to know about student
skills

A Are adapted to local learning goals and students

A Can be locally graded and interpretation of results can be
controlled

If non-locallydevel opedé

A Can be implemented quickly

A Reduce staff time required for development and scoring
Other

A Are widely accepted by the general public
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Tests T Limitations, 1 of 2

Learning

A Measure recognition rather than recall
A Reward guessing

A Include oversimplifications

A Do not test higher-level thinking skills

A Do not measure complex behavior or
ARaut hentico perfor man

A Do not facilitate learning through assessment
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Tests T Limitations, 2 of 2

Data
AMay be desi g rmeospeaddc r
AMay be ulsgbstakes®s thest s
Iflocallydevel oped?é

A May be difficult to construct and analyze

A Require leadership and expertise in
measurement

A May not be useful for external comparisons
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Purposes




Choosing the Right Tool
PURPOSE

A Why are we conducting this
assessment?

A Are we conducting assessment to
respond to calls for accountability?

A Are we conducting assessment to
strengthen instructional program
performance?

™ A Are we conducting assessment to
Improve student learning?

A Are we conducting assessment for
a formative or summative purpose?
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Choosing the Right Tool
STAKEHOLDER NEEDS

AWho are the stakeholders of
this assessment effort?

A Are our stakeholders
Internal, external, or both?

A Will our audience prefer
gualitative or quantitative
data? Will they have other
data preferences?
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WHAT YOU WANT TO KNOW

Choosing the Right Tool

A Will the assessment establish a baseline?

A Will the assessment reveal new information?

A Will the assessment be trustworthy and
accurate?

I WIll the assessment produce reliable results?
I WIll the assessment produce valid results?

A Does the nature of the assessment data
(qualitative or guantitative) match stakeholder
needs?

© Oakleaf 2008



Choosing the Right Tool
COST

A What time costs will we incur?

A What financial costs will we
Incur?

A What personnel costs will we
Incur?

A Will these costs be initial or
continuing?
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Choosing the Right Tool
INSTITUTIONAL ISSUES

A Will the assessment support the
goals of the overall institution?

A How will the assessment results
be used by the overall
Institution?

% A How might the assessment be
| used in a negative way against
the library instruction program?
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Large-Scale vs. Classroom Assessment

Large-Scale Assessment

A Formal

A Obijective

A Time efficient

A Cost efficient

A Centrally processed

A Reduced to single scores

A Not focused on
diagnosing and targeting
needs of individual
learners

A Politically charged

A Designed to support
program decision-making

Classroom Assessment  Lorie shepard
A Informal

A Locally developed, scored, &
Interpreted

A Includes instructionally
valuable tasks

A Shows short-term changes in
student learning

A Provides feedback to students

A Useful for making changes to
curricula/activities/assignments

A Conducted in a trusting
environment

A Designed to support instruction



Performance
Measures




Performance Assessments Defined

AFocusonst udent s tasks o
of those tasks

A Simulate real life application of skills, not drills
A Strive for contextualization & authenticity

A Grounded in constructivist, motivational, and
nNassessment f or | ear n
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Your Name

Boolean Terms

Search Engine used

# Hits Explain what the Boolean term AND means:

Boolean Term Used

subjectfkey word subjectfkey word

# Hits

Boolean Term Used Explain what the Boolean term OR means:

subjectfkey word subjectfkey word

it Hits

Boolean Term Used
Explain what the Boolean term NOT means:

subjectfkey word subjectfkey word

http://old.oslis.org/ima
ges/booleanterms.gif
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Annotated Bibliography Entry

Source Type:

Oreference book Owebsite Opopularmagazne article Odissartation
Ohogk Ointerview X scholary jpumal article Ogov't document
Datner

Full MLA citation:
Gustafizon PA =t 2l "Bresstfeading, Veary Lons Palymsztwraisd Fatty Acids (PUFA) and 10 21 § 12 Yaas of Azz " Acta Padia

9310 {2004 1280-1287

Brief summary & critical analysis of content:

This article both hypothesizes and experimenzlly proves that the offect of breastfesdnz on IO ar2 related to the
composition of palyvonsstrated fatty acids (PUFAS) inhomen milk The articls states that fattyacids are sssentiz] strochors]
clements tha a2 sequired by c2ll membanes, forthe formation of new tissne, and for the formation of newrons and gizl c2lls
The formation ofnewons and 2liz] c2lls ocows durins the f26] period of prasmeancy, and 2 lack 2 the necassary fatty 2cids couldbe
detrimmentzl to proper fonmation of the central nervous sysem dus i the faot that such fanty 2cids must be zcquisd troush food
intake and camatbe synthesized i the body. Additionally, ithas been proven that PUFAs are protectars of the tiisne within the
nervons sysiEm, by makins them less frazils and less essily danzzed . Forhermors, PUFAs 2id in fe releass of scetylcholine and
norzdremalims, which 212 neurotranamitiars thet stronsly affec leaming and memagy. Afier illustating the orerzll impontancs of
FUFAs ta cognitive development, thezrids wenton ta depict the relatmship batwresn ths levels of PUFAs i the brsast milk of
the mather and inthe infant Tests prove tat FUFA levels inthe mother's resstmilk a2 simdlar tathelevds thet existinthe
infant's bradn tizss It hes zlsabeen climically foumd that hisher levals of PTUUFAS exist in beaastfed childsen than children wha
ware fad by bottle formula. Since the cemposition of the PUFAs i #mportant, the article noies that the variety of fatty acids
prasant in brezstamdlods moch sreater them i &5 ininfant formaolss. The article 2ls0 poins oot that the mostimportant lonz chain
PUFA invaled with cosnitive development is the n-3 docoszshexzanaic acid (DHA). The madn sesult of the scientfic smdiss of
this article a2 that there is 3 simnificant correlation batwesn an infant’s I0) and the lensth of time thet was spent bresstfzadine the
child, thatths fouwrth and fifh steps of FITFA biosmthesis a0 stransly cosrslatad foan mfant's 1), and that the amomtof DHA in
the breast milk positvely affecs cosnitive development. The nurvdtional informetion thet this article provides i critical to the
r=search topic becamss it beagins to provide theanswrers to wiy the mirition of bresstmi Ik 15 bensficiz] to cognitive development
It provides informetion thet i pertmant to the opic and provides answars thatthe wehsite arficle cold not, e arficle mdnlsss
information and focuses primerily an the mritionz] aspectof beeastfeeding It is clear that forther res@och nesdsto be dmein
arder to discaver winy DHA, specifically, is the most bensficia nuritmal sspectofbrsstmilk. It & alsonscessanyto omtmoe &
reszarch the imporEncs of brezst ik nuirition; there may be ote factors that are bensfidal to coznitive devdopment thatthis
articls did notdisonss. Additiomally, it 45 still necesszay to find mars reseznch on why the nuriws zspect of rsastfeedinz is 50
hslpfol ta coznitive development
Evaluation of source usingcriteria & rationale for selection:

Aunthar PA Gustaffson is 3 distmenished researcher who has writien varions ot scientfic aticless inchudineg 4 st and
Family lergcton and Famijy Dygfinetion in 4 oimg: Resuls from a prospeciive sugy affthe develapment afcaddvood aspic
Hiness. Guseffonisassocizied with the Division of Child and Adolescent Paychiztry, the Department of Malscnlsr and Clinical
Mladicins, and Untrarsity Hospilin Linkdpink, Swedan Thus, zlthonsh the afwementionsd arficles conter aromd asthmz,
Gustaffsom is 2 traimad profzssionsl inthemediczl and healdh fislds, doss lots of ressarch associated with children, and has 2
history i the ficld of psychizty, and can be considerad 2 very cradiblesowos for this article. Forhenmors the Bstoited znto, T
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