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from their interactions with the library.
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What do we mean by learning,
when it comes to academic librarie
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to evaluate (show the value of)?
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ACRL Information Literacy Competency
Standards for Higher Education

Theinformation literated G dzR Sy U X

A Determinesthe nature and extent oinformation
needed

A Accessesieeded information effectively and
efficiently.

A Evaluatesnformation and its sources critically.

A Usesinformation effectively to accomplish a specific
purpose.

A Accesses and uses informatiethically and legally



A New Curriculum for Information Literacy (ANCIL)

STRAND 10 STRAND 1
Social dimension Transition to HE

Learning to learn

STRAND @
Synthesis & creating
new knowledge

STRAND 2
Becomning an
independent learner

STRAND 8
Presenting &
communicating

STRAMD 3
‘Acadermic literacies

STRAND 7 STRAND 4
Ethical dimension Mapping the
landscape

STRAND & STRAND S
Managing info Resource discovery

http://newcurriculum.wordpress.com/projecteports-and-outputs/



A AAC&U Essential Learning Outcomes & VALUE Ruhb

A ISTE National Educational Technology Standards for
Students

A NCTE ZLCentury Literacies and Curriculum Framewt

A Partnership for 2% Century Skills

A AASL Standards for thespCentury Learner
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Standards

A CAS Professional Standards for Higher Education

/mage — —aditation Standards
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Image
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http://meganoakleaf.info/sharedlearningstandards.docx
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ACRL AACEU AACEU ISTE NCTE Partnership AASL Common Core
Information Essential VALUE National 21% Century for 21% Standards for the State
Literacy Learning Rubrics Educational Literacies and Century Skills | 21% Century Learner “College and
Competency Outcomes Technology Curriculum Career
Standards for Standards for Framework Readiness”
Higher Education Students Standards
Standard 1. The Inguary and Analysis, Inguiry and Analysis - Students plan Students use inguiry to |dentiy and ask 113 Uevelop and refine a VWWnting Standard 7.
information literate Problem Solving |dentifies a creative, focused, strategies to guide a5k guestions and solve significant range of questions to frame | Perform short, focused
student determines the and manageable topic that inquiiry; students problems. questions that the search for new research projects as
nature and extent of the addresses potentially identify and define clarify various unederstanding. well 35 more sustained
information nesded. significant yet previously less- authentic problems points of view and 1.2.1 Display initiative and reseanch in response to
explored aspects of the topic. and significant lead to better engagement by posing 3 focused research
Critical Thinking - questions for solutions {Learning questions and investigating question,
Issuefproblem to be investigation; students and Innowvation the answers beyond the demonstrating
considered critically is stated plan and manage Skills). collection of superficial understanding of the
clearly and described activities to develop a facts. material under
comprehensively, defivering all | solution or complete a investigation.

relevant information necessary

for full understanding.
Problem Solving -

Demonstrates the ability to
construct 3 clear and insighitful

problem statement with
evidence of all relevant
contextual factors.

project.

Standard 2. The
information literate
student accesses
nesded information
effectively and
efficiently.

Inguiry and Analysis,

Problem Solving

Creative Thinking -

Mot only develops a logical,

consistent plan to sohe
problem, but recognizes

consequences of solution and

can articulate reason for
choosing solution.

Students collect and
analyze data to
identify solutions
andfor make informed
decisions; students
understand and use
technology systems;
students select and
use applications
effectively and
productively.

Twenty-first century
readers and writers nesd
to manage, analyze, and
synthesize multiple
streams of simultaneous
information; students find
relevant and relisble
solrces that meet their
nesds; students locate
information from a variety
of sources.

Access information
efficiently {time)
and effectively
(sources); manage
the flow of
information from a
wide variety of
SOUNCES
{Infermaticn,
Media, and

Technology Skills).

1.1.4Find, evaluate, and

select appropriate sources

to answer questions.

1.1.5 Demonstrate mastery

of technology tools for
accessing information and
PUrs LAineg indquiry.

1.2.5 Demaonstrate

adaptability by changing the

inquiry focus, questions,
TESOUNCES, of strategies

when necessary to achisve

SUCDESS.

1.2.6 Displav emotional

Witing Standard 8.
Gather relevant
information from
multiple print and digital
sources, gssess the
credibility and accuracy
of each source, and
integrate and cite the
information while
avoiding plagiarism.

Oakleaf, Megan:!'Are They LearningAre We?Learning and the Academic
Library." Library Quarterly 81(1). 2011.




Graduate Attributes & Information Literacy

Createdat Glasgow Caledoniddoniversity, Maps informatiohiteracyskillsand the Confederation
of British Industry (CB&mployability skills. Presentation: Mari&eltat LILAC Conference.

A Understanding the nature of a literature search and why one is
needed

Recognise that information is available in different formats

Know how to use the library catalogue to locate reading list
materials, both hardcopy andigital

Demonstrate an understanding of what plagiarism is, and the
different types that occur and how to avoid plagiarism

Understand how to cite and reference information sources

Recognise the key words within an assignment question.
Demonstrate an ability to identify the different components of
assignments, recognise key words and interpret all instructions and
as such make a judgement about what thexaminer/audience
expects from them

Createa basic search strategy

A An ability to apply information to the problem at hand

Al @S +y gl NBySaa 2F GKS WLIAOT
know where to look for reliable information

A Recognise the need to evaluate informaticritically
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RIGHT!

The First Right Answer
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A Instruction sessions taught
A Books, etc circulated

A Eresources downloaded

A Gate counts

A Etc.

A Etc.

A Etc.

A More stuff that may be
nelpful for managing services,
out alonetells us nothing
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RIGHT!

The Second Right Answer
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We stifle ourcreativity and innovatior  jnage blocked
if we stop at the first right answer. ouroran

abundance of
caution!

How to find the second right answet
ALRSYUATE GKS LINRoOfSYOD
Know It.J

A Rephrase your problem positively.

A Shift the lens. Bring other perspectives to bear.

This process keeps us open and generates space fol
Innovation.



Finding a Second Right Answer

ALRSYUATEe OUKS LINROfSYOD
know!
i ThelINPOf SY Ada OUKIOG 6S R2\
learn from their interactions with the library.
I¢KS LINPOEfSY Aa GKIFO 6S
data/evidence of student learning.
A Rephrase your problem positively

I How can we collect data/evidence of student learnin

A Shift the lens. Bring other perspectives to bear

I How can we collect data/evidence of student learnin
that is completely integrated into the student and
faculty experience?



Assessment Tools

or, How We try to Collect Data about Learning



Tools

A Self report
I Focus groups, interviews, surveys
A Tests
I SAILS, ILT, Bay Area Community Colleges, etc.

A Performance assessments
I Paper citation analysis, portfolios, sketch maps, etc.

A Rubrics

I Used to measure performances or products that
demonstrate student learning, AAC&U VALUE rubric
RAILS, etc.



Self Report



Self Report

A Defined
I Ask students to estimate their learning
I Typical methods: survey, interview, focus group
A Benefits
i/ FLIWdzZNE addzRSydaQ | aa
I Conveyed in student language
A Limitations
I Do not assess actual learning

I Skilled students underestimate learning
I Unskilled students overestimate learning






Tests Defined

A Are primarilymultiple choicein format
A Strive forobjectivity

A Grounded in early behaviorist educational
theory



Testsc Benefits

Learning

A Measure acquisition dhcts

Data

A Areeasyand inexpensive to score
A Providedata in numerical form

A Collect a lot of data quickly

A Tend to havénigh predictive validitwith GPA or standardized
tests scores

A Can be madéighly reliablgby making them longer)
A Can be easily used to mage=/post comparisons
A Can be easily used tmmpare group®f students



Testsc Limitations, 1 of 2

Learning

A Measurerecognitionrather than recall

A Rewardguessing

A Includeoversimplifications

A Do not test highettevel thinking skills

A52 V20 YSIFadzaNE O2YLX S
performances

A Do not facilitate learning through assessment



Testsc Limitations, 2 of 2

Data

Aal & 0S RSaA >g0&BRpreaé?2 ONC
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A May be difficult to construct and analyze

A Require leadership and expertise in measureme

A May not be useful for external comparisons



Performance Assessments



Performance Assessments Definel

AFocuso 0 dzZRSy 0 aQ Ul ailaof2
those tasks

A Simulatereal lifeapplication of skills, not drills

A Strive for contextualization & authenticity

AGrounded In constructivist, motivational, and
Gl aasaaysSyoa F2NJf S I NJ/



Performance Assessmerg8enefits

Learning

A Align with learning goals

A Integratelearning and assessment

A Capturehigherorder thinkingskills

A Support learning in authentic (real life) contexts
A Facilitate transfer of knowledge

Data

A Supplyvalid data

Other

A Offerequitable approacho assessment



Performance Assessmergs
Limitations
Data

A May havelimited generalizabilityo other
settings and populations

Other
A Require time to create, administer, and score



What are good artifacts of

student learning for assessment?

=4 =4 825522

research journals
reflective writing

At halondso

self or peer evaluations
research drafts or papers
open-ended question responses
works cited pages
annotated bibliographies
speeches

multimedia presentations
posters

exhibits

=4 =4 8 8484522

=

group projects
performances
portfolios

library assignments
worksheets
concept maps
citation maps
tutorial responses
role plays

lab reports

blogs

wikis

Oakleaf, Megan. "Writing Information Literacy Assessment Plans: A Guide to Best

Practice." Communications in Information Literacy. 3(2). 2010.




Product vs. Process
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http://sat.collegeboard.com/public/image/Tips_Math5.jpg






Rubrics Defined

w dzo NA Oa X
A describe student learning in 2 dimensions

1. parts, indicators, ocriteriaand
2. levels of performance

formatted on a grid or table
employed to judge quality

used to translate difficult, unwieldy data into a
form that can be used for decisienaking

o To Ix



Checklists

CHECKLIST Observed ' Not Observed

CRITERIA ONLY :>

Eye Contact

Gestures




Likert Scales

<o | 1 | 2=

Eye Contact O
Gestures O

@ Proficient @al
Eye Contact O

Gestures @)

LIKERT SCAL
CRITERIA
&
PERFORMANCE LEVE] S

(numbers or descriptive
terms)




FulFModel Rubrics

Beginning = Developing  Exemplary

Maintains

intermittent

with the
audience.

audience.

used, butdo  usedto
Gestures are not emphasize
ot used. emphasize
talking
poInts.

Gestures

FULEMODEL
RUBRIC

CRITERIA,
PERFORMANCE LEVELS,
&

PERFORMANCE
DESCRIPTIONS



Rubrics; Benefits, 1 of 2

Learning

A Articulate andcommunicate agreed upon learning
goals

A FI?'(I:IUS on deep learning and higheder thinking
skills

A Providedirect feedbacko students

A Facilitatepeer- and selfevaluation

A Make scores and grades meaningful
A Can focus on standards



Rubrics; Benefits, 2 of 2

Data
A Facilitateconsistent, accurate, unbiasesgoring

A Deliver data that i®asy to understand, defend, and
convey

A Offer detailed descriptionsiecessary for informed
decisionmaking

A Can be used over time or across multiple programs

Other
A Are inexpensive to design and implement



Rubricsg Limitations

Other
A May contain design flaws that impact data quali

A Requiretime for development
A Require time for training multiple rubric users



participant logout »

rails

rubric assessment of information literacy skills

home aboul updates  publications & preseniations press n

contact  rubrics forum fraining results closing the loop

latest recent updates The RAILS Project

Assessment Immersion Applications Now Accepted + Waypoint Outcomes et il i

RA pa f 2 2 information literacy skills exhibites
In "zrtifacts of student learning” fike
ressarch papers, presentations,
worksheets, portfolios, or reflective
joumals; Using the AACEU VALUE
rubrics and the Information Literacy
Competency Standards for Higher

assess improve Education 22 starting points, RAILS
o Waypaint Cutcomes o ACRL Assessment o. Closing the Loop assists librarizns who ek to
) AsCaU VALUE Immersion oreate campus-specific rubrics,
T O Lirary Assessment “norm” them for use with multiple
Conferancs

raters, and gather results dats that

inform instructional improvements;

rails email list

The Institute of Maseum and Library Sarvices is the pimary source of federal support for the nabon's 123,000 fibranes
and 17,500 museums. The Institut='s mission is to create strong libvanss and museums that connect peogie 1o information

www.railsontrack.info
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Data Tracking




Harness the capabilities of assessment
management systems.

N\

weave o
ONUNE \WAYPHINT -

JTCOMES

*' tracdat.
umev\ A M S ACCOU NTABILITY

by TaskStream MANAGEMENT SYSTEM
CkZO . Comp"a”peed{;\cf'm%ﬁ&:
leeText

© M. Oakleaf 201




Making Connections

Institution
|
| |
Arts & )
Sciences Library
| | : | |
Learning Something Learning Collection Developme
Outcomes Else Outcomes Goals Targets
Evaluation Define Info
Evi denceor Need Search Evaluate —
| | I |
Eng 101 Study Abroafl —
|
| |
Professor Professor
Smith Jones
Librarian B Librarian A
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Assessment Tool

purpose, stakeholder needs, what you
want to know, cost, etc.

Oakleaf, Megan and Neklhske "Guiding Questions for Assessing Information Literacy in Higher

Education."portal: Libraries and the Acaden®(2). 2009.



Now, what do | do with this
assessment data?

3 choices
I Improve
Instruction

I Improve the
assessment

I Celebrate your
successes!
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V Linked Outcomes

V Assessment within Pedagogy
V Collaboration with Colleagues
V Data Tracking

V Changed Actions

V Communications

darity ]
Integration




Linked Outcomes




Assessment within Pedagogy




Instructional Design

a! 55L9¢

. Analysis
Design
Development
mplement

. Evaluate

! YRSNER O YR4A Y3
1. Whatdo you want students
to learn? (outcome)

2.1 29 oAttt e2dz
learned it?(assessment)

3. Whatactivities will help them
learn and.at the same time
provide assessment ddta
(teaching method)



Collaboration with Colleagues



http://en.wikipedia.org/wiki/Newton's_cradle
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Multiple Methods & Triangulation



Changed Actions & Transferability

I MAKE THE WORLD BETTER !
'M A POSITIVE FORCE !

y

C I foCn

b

u”" ) WLSE l,»l/,//((//, \U,),%




ommunications




RIGHT!

The Third Right Answer




Still not quite good enough.
No one appears impressed with our data.

What now?
P




Finding a Third Right Answer

ALRSYUATE GKS LINRoOofSYO® 5 2
i ¢KS LINROGfSY Aa GKFG 6S KI @S
student learning.
i ¢KS LINROfSY Aa GKFEG 6S KI @S
aligns student learning in the library with institutional interest:
and values?

A Rephrase your problem positively

I How can we collect data/evidence that aligns student learnin
In the library with institutional interests and values?

I How can we align libraries services and resources with
Institutional interests and values?

A Shift the lens. Bring other perspectives to bear
i2KFEG ITNB 2dzNJ 401 1SK2f RSNARQ
I How might they or should they connect libraries to those
Interests and values?



Context for Value?

Fewlibraries exist in a vacuum, accountable
only to themselves. There Is always a larger

context for assessing library quality, that is,
what and how well does the library contribute
to achieving the overall goals of the parent

constituencie®
(S. Pritchard 1996)



On your paper:

1. Pick a stakeholder group.

2. Considerl KI & 3 NP dzLJQ &
What do they care abo@t
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Students Tenured/tenure track faculty
A High school A Nontenure track faculty

A Prospective A Research faculty

A Firstyear A Parttime faculty

A Majors A Adjunct faculty

A International A Instructors/lecturers

A Coecurricular groups A Te_a_ching assistants

A First generation Administration

A Honors A Presidents/chancellors/provosts
A At-risk A Deans

A Graduate A Faculty senate

A Department/unit heads
A Committee chairs
Accreditors

A Regional

A Professional
Graduate Schools

A Special populations
Parents

A Of firstyear students

A Of firstgeneration students
Employers

Local Community



On your paper:

. Pick a stakeholder group.

. Consideil KI 0 3 NP dzLJQa AY
What do they care abo@t

. What aspects of the library might align wit
those interests and values? Consider libr
services, expertise, and resources.

l..,] A\
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More Complicatedhan It May Seem




Heart of the University
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That Was Then, This Is Now



